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SECTION A - Short-answer questions

Instructions for Section A

Refer to the insert in the centre of this book while answering this section.

Section A requires answers to questions about a transcript of a spoken text. Answer all questions
in this section.

In your response you are expected to demonstrate your ability to use relevant descriptive and
metalinguistic tools.

Questions 1-6 refer to Text 1.

Text 1
Question 1 (2 marks)

Identify the sentence type(s) used from L1 to L12. Explain how they contribute to the social
purpose of the text. Provide evidence, with line numbers, to support your response.

Question 2 (2 marks)
Explain the function(s) of the pauses on L13 and L19. Provide evidence with line numbers.

SECTION A - continued
Copyright © Insight Publications 2014
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Question 3 (1 mark)

Identify an example of where a speaker relies on inference to communicate meaning. Justify
your choice.

Question 4 (2 marks)

Discuss the function of at least two different prosodic features from the section of the
transcript from L51 to L61. Use examples with line numbers to support your response.

Question 5 (2 marks)
Analyse the information flow in L62 and explain its function in the text.

SECTION A - continued

TURN OVER
Copyright © Insight Publications 2014
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Question 6 (6 marks)

How do the features and strategies used by the participants signal the relationship between
interlocutors? Refer to at least two relationship elements and use evidence with line numbers
to support your analysis.

END OF SECTION A
Copyright © Insight Publications 2014
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CONTINUES OVER PAGE
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SECTION B - Analytical commentary

Instructions for Section B

Refer to the insert in the centre of this book while answering this section.

Section B requires answers to questions about written texts, Text 2 and Text 3.

In your response you are expected to refer to both texts and to demonstrate your ability to use
relevant descriptive and metalinguistic tools. You are required to demonstrate familiarity with
the topics of Unit 3 ‘Language variation and social purpose’ and the topics of Unit 4 ‘Language
variation and identity’.

Question 7 (30 marks)

Write an analytical commentary on the language features of Text 2 and Text 3. In your response you
should comment on the:

e contextual factors affecting or surrounding the text
e social purpose and register of the text

o stylistic and discourse features of the text.

Refer to at least two subsystems in your analysis.

Working space

SECTION B - continued
Copyright © Insight Publications 2014
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SECTION B - continued

TURN OVER
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SECTION B - continued
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SECTION B - continued
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SECTION B - continued
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SECTION B - continued

TURN OVER
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END OF SECTION B
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CONTINUES OVER PAGE
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SECTION C - Essay

Instructions for Section C

Section C requires a sustained expository response. Answer one question in this section. In your

response you are expected to:

e demonstrate your ability to use relevant descriptive and metalinguistic tools

e demonstrate familiarity with the topics of Unit 3 ‘Language variation and social purpose’ and
the topics of Unit 4 ‘Language variation and identity’

o refer to the stimulus material provided.

SECTION C - continued
Copyright © Insight Publications 2014
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Question 8 (30 marks)

Stimulus

a. ‘It’s easy to pick out words that have only been recently introduced (bromance, YOLO, derp) or
sentence constructions that have gone out of style (How do you do? Have you a moment?), but we are
constantly in the middle of language change that may not be noticeable for decades or even centuries.

Some of the biggest and most lasting changes to language happen slowly and imperceptibly.’
Avrika Okrent, ‘4 Changes to English So Subtle We Hardly Notice They’re Happening’,
Mentalfloss
http://mentalfloss.com/article/51362/4-changes-english-so-subtle-we-hardly-notice-theyre-happening

b. ‘Our Word of the Year need not be a new word. However, it does need to demonstrate some
kind of prominence over the preceding year or so and selfie certainly fits the bill ... If it’s good
enough for the Obamas or The Pope, then it’s good enough for Word of the Year ... It could be argued
that the -ie suffix helps to turn an essentially narcissistic enterprise into something more endearing. It
also provides a tie-in with the word’s seemingly Australian origins, as Australian English has

something of penchant for —ie words.’
“The Oxford Dictionaries Word of the Year 2013 is...”,
Oxford Words Blog

http://blog.oxforddictionaries.com/2013/11/word-of-the-year-2013-winner/

C. ‘Literally the most misused word in the language has officially changed definition. Now as well as
meaning “in a literal manner or sense; exactly: ‘the driver took it literally when asked to go straight
over the traffic circle’”, various dictionaries have added its other more recent usage. As Google puts
it, “literally” can be used “to acknowledge that something is not literally true but is used for emphasis
or to express strong feeling”. Did we, as genuinely hundreds of people are tweeting, just break the
English language? Or did we, as totally tens of bloggers are writing, prove that the English language
is a beautiful, organic creature that is forever slipping out of our control? Well, no: to be precise, we

have done something mildly annoying.’
Martha Gill, “Have we literally broken the English language?’
The Guardian, 14 August 2013

d. ‘Languages are always in a state of flux ... Language purists do not welcome it, but they can do very
little about it. Language would stand still only if society did. A world of unchanging linguistic
excellence, based on the brilliance of earlier literary forms, exists only in fantasy. The only languages
that do not change are dead ones.’

David Crystal, How Language Works
Penguin Books, 2006

Changes in our language, and our responses to them, can tell us much about the society in which we
live. Discuss.

OR

SECTION C - continued

TURN OVER
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Question 9 (30 marks)

Stimulus

a. ‘THE [Queensland] government will rewrite its anti-gang laws after the Supreme Court judge
found a serious grammatical error created a loophole for bikies to sidestep toughened bail
conditions ... The laws apply only to “a person (who) is a participant” of outlaw gangs, not “was”,

meaning bikies who hand in their club colours can avoid being prosecuted under them.’
Josh Robertson & Robyn Ironside, ‘Bad grammar in Newman Government anti-gang legislation creates loophole for bikies to get
out of toughened bail conditions’,
The Courier-Mail, 12 November 2013

b. ‘Few things irritate me more than buzzwords. Why? Because the person who spews
buzzwords all over the office actually thinks people are impressed! But the truth is once a
buzzword loses its magic, it has the opposite effect; we’re not impressed, we just think you’re a
shallow idiot ... The expiration on a buzzword is faster than you think, in no small part because so
many vapid windbags will beat every ounce of life out of them. 500 mentions later that buzzword is
no longer the shiny new badge of a knowledgeable insider; it’s the rotting banana in the office

kitchen that someone forgot about over the weekend.’
The Most Hated Buzzword, Meetingboy Blog
http://meetingboy.com/post/5017367342/the-most-hated-buzzword

C. “To stop prejudice-based bullying, gay people need to be normalised — not distanced by language.
Plain English dictates that we use “people” instead of Homo sapiens so it follows that “gay people”
is less stigmatising than “homosexuals”. “Homosexual” was the carefully chosen oppressive
medical vernacular employed to describe gay people as mentally ill. The American Psychiatric
Association officially declassified it as a mental illness in 1974; the World Health Organisation
eventually followed suit in 1992 ... As such, “homosexual” can never be thought to come from a

neutral position.’
‘A Challenge to the Guardian: it’s time to drop the word homosexual’, Mind Your Language Blog,
The Guardian
http://www.guardian.co.uk/media/mind-your-language/2011/nov/18/mind-your-language-word-homosexual/print

d. ‘Vigorous writing is concise. A sentence should contain no unnecessary words, a paragraph
no unnecessary sentences, for the same reason that a drawing should have no unnecessary
lines and a machine no unnecessary parts. This requires not that the writer make all sentences short,

or avoid all detail and treat subjects only in outline, but that every word tell.’
William Strunk & EB White, The Elements of Style
Pearson Education, 2000

How has formal language been shaped by the need to be careful when communicating with others?
Refer to at least two subsystems of language in your response.

OR

SECTION C - continued
Copyright © Insight Publications 2014


http://www.guardian.co.uk/media/mind-your-language/2011/nov/18/mind-your-language-word-homosexual/print

17 2014 ENGLANG EXAM

Question 10 (30 marks)

Stimulus

a.

‘When you want to describe someone who has drunk too much alcohol you might describe
them as inebriated, under the influence, drunk, merry, blotto, pissed, tired and emotional, or
legless, and you may have other terms in your repertoire ... While these terms have roughly the same
referential meaning, they have different connotations because they convey different social
information. By your choice of term you are telling the hearer how formal you think the situation is
and how seriously you take the behaviour. You may also be signalling information about your

education, social class, and group affiliation.’
Keith Allan, Julie Bradshaw, Geoffrey Finch, Kate Burridge and Georgina Heydon,
The English Language and Linguistics Companion
Palgrave Macmillan, 2010

‘By using slang, politicians are trying to both align themselves with “Mr & Mrs Average Australian”
by showing them that they aren’t really different from anybody else despite their unusual job that
[sometimes] comes with a high profile. Australian politicians probably use it to conform to a
stereotype of Australians as down to earth, no-nonsense, and a bit rough around the edges. I like to
call this the “Daggy Uncle” effect, where people feel a slight tinge of embarrassment when someone
is trying to sound cooler or more hip than they are generally perceived to be, like when one of your

older family members uses teenage slang.’
Dr Evan Kidd (La Trobe University) quoted in Matt Smith, ‘Fair Dinkum Pollies, Enough With the Slang’, The Punch
http://www.thepunch.com.au/articles/fair-dinkum-pollies-enough-with-the-slang/

‘In most written language, the period is a neutral way to mark a pause or complete a thought; but
digital communications are turning it into something more aggressive. “Not long ago, my 17-year-old
son noted that many of my texts to him seemed excessively assertive or even harsh, because |
routinely used a period at the end,” [said] Mark Liberman, a professor of linguistics at the University
of Pennsylvania ... And as problems of tone kept arising on text and instant message, people turned to

other punctuation marks on their keyboards rather than inventing new ones.’
Ben Crair, ‘The Period is Pissed: When did our plainest punctuation mark become so aggressive?’
The New Republic!
www.newrepublic.com/article/115726/period-our-simplest-punctuation-mark-has-become-sign-anger

‘Difficulties in deciding what to call someone nicely highlight the sociolinguistic norms which guide
our behaviour, but which we are generally unaware of. It’s only when we hit a problem that we reflect
on the complex patterns that allow us to thread our way confidently through the maze of alternatives

most of the time.’
Laurie Bauer, Janet Holmes and Paul Warren, Language Matters
Palgrave Macmillan, 2006

Language plays a pivotal role in signalling and altering the relationship between participants in a
discourse. Discuss, with reference to language features from two or more subsystems.

SECTION C - continued
TURN OVER
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Working space

Question No.

SECTION C - continued
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SECTION C - continued
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SECTION C - continued
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END OF QUESTION AND ANSWER BOOK
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Assessment criteria
Examination responses will be assessed on the extent to which they demonstrate the ability to

e use metalanguage tools to describe and analyse structures, features and functions of language
in a range of contexts

« explain and analyse linguistic features of written and spoken English in a range of registers

« understand and analyse relationships between language and identities in society

« identify and analyse differing attitudes to varieties of Australian English

« draw on contemporary discussions and debate about language

« write clearly organised responses with controlled and effective use of language appropriate to
the task.

The copyright in this material is owned by the Victorian Curriculum and Assessment Authority
(VCAA). Used with permission.

The VCAA does not endorse this publication and makes no warranties regarding the correctness or
accuracy of its content. To the extent permitted by law, the VCAA excludes all liability for any loss or
damage suffered or incurred as a result of accessing, using or relying on the content.
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Insert for Sections A and B
Please remove this insert during reading time.

SECTION A
Text 1

The following transcript is an extract from a conversation between members of a book club. The
conversation occurred in the home of one of the participants, Jennifer (J). The extract begins with the
participants discussing Douglas Adams’ novel, The Hitchhiker’s Guide to the Galaxy. Other speakers
in this transcript are: Tessa (T), Bronwen (B) and Rachel (R).

The following symbols are used in the transcript.

[ overlapping utterances
/ marked rising intonation
\ marked falling intonation

prolongation of sound to the left

@) short pause
(..) medium pause
(...) long pause

- truncated word

(H) audible inhalation

WORD  especially loud in relation to surrounding talk
word emphatic stress

>word<  fast pace in relation to surrounding talk
<word>  slow pace in relation to surrounding talk
{word}  transcriber comment

= no perceptible break between turns (latching)
@ laughter

@word@ laughter through speech

SECTION A - continued

TURN OVER
Copyright © Insight Publications 2014
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1 J | did the audio book/

2 and | did my spring cleaning as | listened to it\ and | found it was quite funny/
3 In spots/ (...) It was good/ [but I]

4 B [What was] the difference between an audio book\ and a reading book/
5 J It was Stephen Fry [too so] (...) [Stephen Fry] [was] (..) yeah he was (.) like (.) great\
6 T [O:::h]

7 R >[That’d be] [great]\<

8 T [yeah]

9 J  <But sometimes it can really> make a book really bad\=

10 T =Mmm

11 R Wait/ (H) Stephen Fry/ or just the audio book/

12 J  Theaudio book(...)

13 Umm (..) what was it/ “‘Looking for Alaska’/ or something like that/
14 No (..) it was one of the other ones we did\

15 It didn’t go so well\

16 R Did the speaker just get [to you/]

17 7T [What] about that fire one/

18 J  Yeah () ‘Fahrenheit 451’/ That was TERRIBLE as an audio book\

19 Just (.) don’t (.) >>do it [to yourself]<<

200 R [@e@@Q]

21 I don’t think we were all that jazzed with that book though\=

22 T =yeah=

23 R =Soldon’t know that it was the [audio element] that was the problem
24 T [@@@]

25 ] [e@@Q]

26 B So(.)Canyoudo atest run/

27 Like can you d- (.) get a test five minutes/

28 J  Yeah\ () you can preview it\

29 R Soyou can get [a taste/]

30 J [Yeah]

31 T Oh/(...)doyou just [download/] it

32 R [Yeah] (.) [of course/] you would\

3 J [Yeah] [iTunes] {shaps fingers}

34 T Oh(..)ok\ I’mthinking (.) yeah (.) you go to [the library:::/]

3B ) [@e@@Q]

36 R [@@@Q]

37 B [@e@@Q]

38 R Howold are you/

39 T Whatis @ thisiTunes/@

40 What is [@this internet that you speak of/@]

41 R [@EEEEE@@EQAQA]

42 B [@e@@Q]

43 T Dubdubdub[@whenit’sa ‘W’ @] (..) and it’s not a dot it’s a full stop\
44 R [ce@@Q]

45 ) [ce@@Q]

46 Oh/(..) but you can get it from the library\

47 You can get all your books from [the library\]

SECTION A - continued
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[Yeah/(.) yeah\(.)] this is- I am familiar [with\(.) yes\]

[@EQ@@]
[0@E@Q]
[Oh God/ @ @]

<l (...) TU::NES>

iTunes/ (...) I’m not allowed any Apple stuff in the house/

Wha::t/

Ben is like (.) anti-Apple\ (...) he’s like IT man\

So (..) he’s got Apple stuff for testing=

=Really/=

Yeah yeah/ (..) anti-Apple\ (...)

Um:: (.) yeah (.) he’s got Apple stuff for work just to test stuff/

but he’s like (..) I’'m never buying an Apple thing\

What’s wrong with him/

As an Apple user for many years/ it’s a bit/(...)

Everyone else is catching up\

Yeah (.) surpassing them\

Yeah\

| had a problem with my iPad/(...)

Did you write them a letter/=

Did you write them a letter\(...) Who writes [letters anymore/]

[cee@@]

I did/ actually\

Oh/

And | got a new iPad/ as a result\

END OF SECTION A
TURN OVER
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SECTIONB
Texts 2 and 3

The following texts are edited extracts taken from the website of the Australian Immigration
Department. They both appear in the *Australian Social Customs’ section of the website.

Text 2

1 What is some common Australian word usage?

2 Much common word usage or ‘slang’ may seem strange to people new to Australia. Slang words start from

3 many different sources. Some words are shortened versions of longer words. Many were expressions already
4 used by migrants who came from the north of England. If you are unsure what an expression means, it is all

5 right to ask the person who said it to explain. Some common expressions are:

6 Bring a plate: when you are invited to a party and asked to ‘bring a plate’, this means to bring a dish of food to
7 share with your host and other guests. Take the food to the party in any type of dish, not just a plate, and it is
8 usually ready to serve. This is common for communal gatherings.

9 BYO: when an invitation to a party says ‘BYQ?’, this means *bring your own’ drink. If you do not drink

10  alcohol, it is acceptable to bring juice, soft drink or soda, or water. Some restaurants are BYO. You can bring
11 your own wine to these, although there is usually a charge for providing and cleaning glasses called ‘corkage’.
12 Arvo: This is short for afternoon. ‘Drop by this arvo’ means please come and visit this afternoon.

13  Barbeque, BBQ, barbie: outdoor cooking, usually of meat over a grill or hotplate using gas or coals. The host
14 serves the meat with salads and bread rolls. It is common for a guest, when invited to a BBQ, to ask if they

15  should bring anything.

16  Cuppa: a cup of tea or coffee ‘Drop by this arvo for a cuppa’ means please come and visit this afternoon for a
17 cup of tea or coffee.

18  Loo or dunny: These are slang terms for toilet. If you are a guest in someone’s house for the first time, it is

19  usually polite to ask permission to use his or her toilet. “May | use your toilet please?” Some people ask,

20  ‘Where’s the loo?’

21 Fair dinkum: honest, the truth. ‘Fair dinkum?” when used as a question means, ‘Is it really true?’

22 Flat out: busy.

23 Shout: to buy someone a drink. At a bar or a pub when a group of friends meet, it is usual for each person to
24 ‘shout a round’, meaning buy everybody a drink. Each person takes a turn at buying a ‘round’. It is also

25  acceptable to say that you do not drink (alcohol) by saying that you are a ‘teetotaller’. This also means you are
26 not obliged to shout.

27  Bloke: a man. Sometimes if you ask for help, you may get an answer to ‘see that bloke over there’.

28  How ya goin?: “How are you going?’ means ‘How are you?’ or ‘“How do you do?’ It does not mean what form
29  of transport are you taking. Sometimes it can sound like ‘ow-ya-goin-mate’.

30  For more information on Australian slang see Australian slang.

SECTION B - continued
TURN OVER
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Text3

31 Why do we have days of celebrations and holiday?

32 On this page

33 Australia Day

34 Anzac Day

35 Melbourne Cup Day

36 NAIDOC Week

37 Other important occasions

38  Australians hold certain days each year as special days of national meaning. We may recognise the day with a
39 holiday for everyone or we can celebrate the day as a nation with special events. Most states and territories

40  observe some of the public holidays on the same date. They have others on different dates or have some days that
41  only their state or territory celebrates. In larger cities, most shops, restaurants and public transport continue to
42  operate on public holidays. In smaller towns, most shops and restaurants close. Christmas and Easter are two of
43 the main public holidays. Other important national dates are:

44  Australia Day

45  Australia Day, January 26, is the day we as a people and place celebrate our nationhood. The day is a public

46  holiday. The day marks the founding of the first settlement in our nation by European people.

47  Anzac Day

48  Anzac Day is on April 25 the day the Australian and New Zealand Army Corps (ANZAC) landed at Gallipoli in
49  Turkey in 1915 during World War |. This day is set apart to hold dear the memory of those who fought for our
50 nation and those who lost their life to war. The day is a public holiday. We remember with ceremonies, wreath
51 laying and military parades.

52 Melbourne Cup Day

53  Melbourne Cup Day happens on the first Tuesday of November each year. The cup is a world famous horse race.
54 Most people, whether at work, school or home, stop and watch the race on television. It is a public holiday in
55  metropolitan Melbourne. In other places and mainly in the workplace, many people have a lunch or party to

56  celebrate Melbourne Cup.

57 NAIDOC Week

58 NAIDOC Week starts on the second Sunday in July and is a week of highlighting Aboriginal and Torres Strait
59 Islander peoples and heritage. NAIDOC Week is the outcome of a long history of Aboriginal and Torres Strait
60 Islander efforts to bring issues of concern to the notice of governments and the public.

61  Other important occasions

62  There are other events that are not public holidays but celebrate an aspect of Australia. There is Australian

63  Citizenship Day on September 17 that celebrates the importance of Australian citizenship. Harmony Day on

64  March 21 celebrates our racial respect and community harmony. Australians also love to celebrate many other
65 occasions. More and more Australians adopt other festivities such as Chinese New Year, which is not a public
66 holiday.

END OF INSERT FOR SECTIONS A AND B
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SECTION A - Short-answer questions
Text 1

Question 1

Sample response

In this section of the text, both declarative (“In spots it was good’ L3) and interrogative (‘Wait
Stephen Fry or just the audio book’ L11) sentence types occur. Both of these sentence types are
valuable to the social purpose of the text, which is for the participants to share information and
opinions about the book they have read. The interrogative on L11 seeks to clarify a statement made
by J. In addition, there is a phatic function to this text, in which participants can show an interest in
one another by asking and responding to questions.

Mark allocation: 2 marks

e 1 mark for correct identification of both sentence types with accurate examples.
e 1 mark for appropriate connection to social purpose.

Question 2
Sample response

The pause on L13 (‘Umm (..) what was it”) occurs because J is word searching and the function of
the pause is to provide the speaker with more time. In contrast, the pauses on L19 (*Just (.) don’t (.)
>>do it’) create a dramatic effect and allow J to emphasise her point in a humorous way.

Mark allocation: 1 + 1 = 2 marks

e 1 mark for each correct explanation of function.

Question 3
Sample response

J relies on inference in L5 when she names the reader of her audio book, ‘It was Stephen Fry too’.
This requires J’s listeners to have prior knowledge of the British actor Stephen Fry and the vocal
qualities he would bring to a book reading.

Other answers might include:
e Prior knowledge of the books previously discussed and the way book club members felt about
them (“Looking for Alaska’ L13 and ‘Fahrenheit 451” L18).

e Cultural understanding of Macintosh products and branding (‘iTunes’ L33, ‘Apple’ L53 and
‘iPad’ L66).

Mark allocation: 1 mark

e 1 mark for correct identification, example and explanation of inference in the text.
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Question 4
Sample response

On L52, J slows the pace of her speech while simultaneously increasing her volume
(“<I(..)TU:::NES>"). In this instance, she is mimicking the prosodic features that speakers use when
explaining something to a person who does not understand them. This functions to make fun of T,
who did not initially understand how J was accessing audio books. On L54, R uses an upward
intonation as well as an elongation of sound (“Wha::t/’) to indicate that she is surprised by the
utterance by T.

Other answers might include:

e L51 upward intonation (‘Oh God/’) to convey emotion of mock dismay.

e L55 stress/emphasis (‘Ben’) to draw attention to the person responsible for the decision.

e L59 and L60 upward intonation (*stuff/’) to indicate continuing intonation unit and downward
intonation (‘thing\’) to indicate final intonation.

e L61 upward intonation (“him/’) to indicate interrogative sentence type.

e L61 stress/emphasis (‘wrong’) for dramatic effect and to signal the strength of the speaker’s
disagreement.

Mark allocation: 1 + 1 = 2 marks

e 1 mark for each correct prosodic feature supported by evidence and explanation.

Question 5
Sample response

On L62, B uses front focus (‘As an Apple user for many years’). This serves to draw attention to B’s
expertise or experience in the field of Macintosh products and therefore adds further weight to the
opinion she offers to the other participants.

Mark allocation: 2 marks

e 1 mark for correct identification of front focus.
e 1 mark for correct explanation of its function.
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Question 6
Sample response

It is evident from the transcript that the speakers share a relationship characterised by close social
distance (intimacy). For example, on L55 T refers to ‘Ben’ but does not see the need to pre-modify
this name with a phrase such as ‘my husband’ or “my partner’. This suggests that the participants are
already familiar with or have met Ben. In addition, J makes reference to past books discussed by the
group: ‘Looking for Alaska’ L13 and ‘Fahrenheit 451° L18. This indicates that the interlocutors have
been participating in the book club for some time. This is further supported by the collaborative way
information about the second book is provided and T’s initial reliance on deixis (‘T: What about that
fire one/” L17; *J: Yeah Fahrenheit 451° L18). This further indicates shared knowledge between
participants.

In addition, a high degree of solidarity is evident in the relationships. It is clear that the participants
share attitudes about the books they read through the provision of encouragement when opinions are
given. For example, on L5 J expresses her opinion that Stephen Fry was ‘great’ and this is supported
by the overlapping minimal response of R ‘That’d be great’ L7 and T “yeah’ L8. Further solidarity is
established through the discussion of ‘Fahrenheit 451’ in which R uses the plural personal pronoun
‘we’ L21 to summarise the group’s shared opinion. She received encouragement in the form of
laughter from both T and J ‘@@ @’ L24 and L25, as well as the minimal response from T ‘yeah’
L22. Solidarity is further established through the use of interrogative sentence types such as ‘Did the
speaker just get to you/’ L16, which indicates the shared goal of participants to discuss their reading
experiences.

The presence of verbal sparring between participants suggests that there is an equal relationship
between them. Rapport is established by making fun of one another, such as on L38 when R asks T
‘How old are you/’. Rather than taking offence, T responds by pretending to be unfamiliar with
technology such as iTunes and the web (L39-43). Laughter from all four participants during this
exchange indicates that the participants are comfortable with the equal distribution of power in the

group.
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Mark allocation: 6 marks

This question should be marked holistically, using the guide below.

6 to 5 marks: The response demonstrates a detailed knowledge of the topic and is supported
by relevant examples and evidence from the text. Metalanguage is used appropriately and
effectively. Features of written discourse are consistently used.

4 to 3 marks: The response demonstrates a sound knowledge of the topic and is supported by
some examples and evidence from the text. The metalanguage used is relevant. Features of
written discourse are mostly evident.

2 to 0 marks: The response demonstrates a limited knowledge of the topic and contains few
examples and evidence from the text. The use of metalanguage is limited or absent. Few
features of written discourse are evident.

Students may wish to draw on their response to earlier questions in this answer (for
example, in the sample answer the writer includes reference to information elicited
from Question 1).

This question requires students to demonstrate a breadth of knowledge about the
elements that make up relationships. Students should refer to at least two relationship
elements (intimacy/social distance, equality/hierarchy, or solidarity) to

demonstrate knowledge of the topic.

To succeed in responding to this type of extended response question, it is also
essential that students are able to make connections between the features that appear
in the discourse and the various elements of relationships.

It is important in broad questions such as these that students are able to introduce a
range of ideas and provide explicit examples. Dealing with just one metalanguage
term or concept is not sufficient.
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SECTION B - Analytical commentary
Text 2 and Text 3

Question 7

Sample response

The extracts from the ‘Australian Social Customs’ section of the Immigration Department’s website
serve a referential function for potential or new migrants to Australia. The purpose of the texts is to
provide information about Australian colloquialisms and celebrations, while also promoting
Australian cultural values. The location of the texts within a government department website
increases the degree of formality, and this is particularly evident through the features of coherence
and cohesion and the presence of Standard Australian English. However, the domain of ‘colloquial
language’ and the need to create a sense of solidarity with the intended audience results in some
informal language features within the texts.

The degree of coherence and cohesion achieved in Text 2 and Text 3 establishes formality, as it is
evident that care has been taken with the planning and logical ordering of the texts. The headings (L1
‘What is some common Australian word usage’ and L31 ‘Why do we have days of celebrations and
holiday?’) provide a clear indication of the content to follow, thus reinforcing the consistency of
topic, logical connections, and sequencing of information within the texts. Coherence is further
achieved through the use of hyperlinks (L30 ‘Australian slang” and L33-37 ‘Australia Day ... Other
important occasions’), which provide a way to navigate to relevant sections of the website for
additional information. Lexical repetition reinforces the connections in the texts, ensuring that they
are cohesive. For example, in Text 2 each Australian slang term is given as a heading (L12 ‘Arvo’)
but then repeated in an illustrative sentence (L12 ‘drop by this arvo’). Lexical repetition also occurs
in Text 3, where the name of the holiday is given first in a subheading (L52 ‘Melbourne Cup Day’)
and then as a noun phrase at the beginning of the next sentence (L53 ‘Melbourne Cup Day happens
on the first Tuesday ...”). In this example, the flow of given information followed by new also creates
cohesion, and is particularly important in guiding readers with limited knowledge of Australian
holidays through the text.

The syntactic choices within the text are consistent with its referential function. Each section heading
is an interrogative sentence (L1 “What is some common Australian word usage?’) to invite the reader
into the topic. However, the discourse then shifts to declarative sentence types (L2-3 ‘Slang words
start from many different sources’) in order to fulfil the role of providing information. The referential
function is further reflected in the syntax through the use of listing (L9 ‘If you do not drink alcohol,
it is acceptable to bring juice, soft drink or soda, or water’). Complex sentences that provide
additional information are frequent (L4-5 ‘If you are unsure what an expression means, it is all right
to ask the person who said it to explain’). The hypothetical scenarios introduced by the subordinating
conjunction “if’ connect to the audience by communicating possible situations in which they might
find themselves. Further attention to the audience is provided through the frequency of simple
sentences throughout, making the information easier to navigate (L12 “This is short for afternoon’
and L50 “The day is a public holiday”’).

The lexical choices in Text 2 reduce the formality of the text and create a sense of solidarity between
the writer and the audience. The use of Australian colloquialisms (L6 ‘bring a plate’, L13 “barbie’,
L16 “cuppa’ and L23 ‘shout’) gives a sense that Australian interactions are generally informal. The
prevalence of terms from the semantic field of socialising reinforces the sense that immigrants will
be welcomed in Australian society. The impression of shared values and social practices is further
reinforced by the use of the second person through the repetition of the personal pronoun ‘you’ (L6,
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L9, L18, L27) when describing social interactions. This gives the audience a sense that they are
involved in the situations being described. Finally, the non-Standard spelling of ‘ow-ya-goin’ (L29)
to mimic the broad pronunciation reduces the formality of the text by connecting it to spoken phatic
communication.

In contrast, the lexical choices in Text 3 are more formal and create a sense of solemnity when
discussing important cultural celebrations. The frequent use of proper nouns (L44 “Australia Day’,
L47 *Anzac Day’) gives the information that follows greater prestige, as it is clear that these
celebrations have been officially recognised. In addition, acronyms, which are common in formal
language, are present in the text (L48 *‘Anzac’ and L58 ‘NAIDOC’). The repeated use of the plural
personal pronoun ‘we’ (L38, L45, L50) creates the impression that Australians share particular
values and attitudes about these days. However, the inclusion of lexemes such as ‘Chinese New Year
(L65) also indicates that inclusiveness is part of Australia’s cultural context.

In the Australian Social Customs extracts from the Immigration Department websites, discourse,
syntactic and lexical features all contribute to a formal and planned document that, nonetheless,
creates a sense of solidarity with the audience through the use of some informal features. While the
text creates a sense of shared cultural context between the writer and the audience, it is the referential
function of the texts that is most influential in determining which language features occur.

Mark allocation: 30 marks

e This question should be marked holistically.

¢ In this section, students are expected to produce a detailed discourse analysis.
However, it is important to avoid a simple labelling exercise where features are
identified using metalanguage. Students must aim to connect the identified features
with the social purpose, context and register of the text. It’s important that students
address the text(s) as a whole, rather than focusing on just one section. It is also
important that students respond thoughtfully to the text(s) in front of them, rather than
reading with a checklist of features to discuss. For example, in some texts a
discussion of how the writer or speaker achieves coherence and cohesion will be
relevant. In other texts there will be other features that should take precedence over
such material.

e  While there is no specific structure for Section B, students who choose to organise
their response according to subsystem can occasionally limit their opportunities for
discussion. Nevertheless, the response should be well organised and students should
use paragraphing. Subheadings may be appropriate to help organise some responses
and will not be penalised if used appropriately. A conclusion is optional.

Copyright © Insight Publications 2014



SECTION C - Essay
Question 8

Sample response

This topic requires students to explore the reasons for and reactions to linguistic change. Students
should demonstrate an understanding of how and why languages change, as well as consider how
debate about language reflects what we value as individuals and as a society. Discussion of Standard
and non-Standard Englishes is also expected. High-scoring responses will not restrict themselves to
features of one register of language, but will move between discussion of both formal and informal
language.

The stimulus material may point students towards an exploration of:

the dominance of technology in modern communication and its impact on language.

the increasing informality that exists in interpersonal communication and the decreasing
prominence of formal negative politeness strategies.

the role that those with social prominence (political and religious leaders, celebrities etc.) have in
making some language forms popular, acceptable or prestigious.

the globalisation of the English language and the way words used in one country now spread
quickly and are absorbed by other countries or cultures.

social attitudes towards Standard and non-Standard English and individual, institutional and
social willingness to accept change.

the process of codification and the tension between rules of usage and actual usage (e.g. with
words such as “literally’ or ‘misogyny’).
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Question 9
Sample response

This topic requires students to explore the features of formal language as well as the situational and
cultural context in which formal language occurs. Students could generate ideas by considering the
social functions of formal language: reinforcing social distance and authority; establishing expertise;
promoting social harmony and negotiating social taboos; and clarifying, manipulating and
obfuscating.

Students should acknowledge the tendency of formal language to be less ambiguous, more cohesive
and more likely to take measured account of aspects of situational and cultural context than informal
language. Students could consider the process of constructing formal discourses, including planning
and editing as well as the settings in which formal language occurs or is considered appropriate.

The use of the word “how’ is asking students to not only identify connections between formal
language and careful communication, but to establish a cause and effect relationship between these
two elements. Making these connections explicit is essential to achieving a high-scoring response.
Therefore, this essay requires much more from students than a simple description of formal language
features.

The stimulus material may point students towards a discussion of:

e the legal register and the importance that language is precise. There are significant consequences
for seemingly minor differences (such as tense in the given example).

e the potential for formal language to drift into meaninglessness or doublespeak when used
thoughtlessly (such as in empty jargon/buzzwords/cliché). Overuse can reduce the effectiveness
of language in formal settings.

e political correctness and the principles of non-discriminatory language use. The power of
institutions and organisations in initiating language change to avoid discriminatory language
practices.

e the way that the register of scientific discourse can create a hierarchy of difference.

¢ the influence of negative connotations or loaded language on influencing language choices.

e the importance of careful language choices in order to clearly communicating meaning.
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Question 10
Sample response

This topic requires students to explore the functions of language as they relate to the establishment
and management of relationships. Embedded in this discussion should be an exploration of negative
and positive politeness strategies as well as overt and covert norms. High-scoring responses will
refer to both formal and informal language as well as their various relationship functions:
encouraging intimacy, solidarity and equality, maintaining positive face needs, supporting in-group
membership, reinforcing social distance and authority, establishing expertise, promoting social
harmony and negotiating social taboos.

The stimulus material may point students towards a discussion of:

e positive politeness strategies and their role in building rapport, creating group membership and
establishing intimacy, solidarity and equality.

e the role of covert norms in establishing in-group membership.

e negative politeness strategies and their role in reinforcing social distance and authority.

e the role of overt norms in showing respect and adopting a prestigious identity.

¢ the need to make language choices that are appropriate to the situational context.

¢ the way language can manipulate an audience by constructing a specific identity for the speaker
or writer. This can then lead them to believe that solidarity exists.

e variation in the way particular language features are interpreted and the impact on relationships
of these interpretations.

e the need to navigate through linguistic minefields to avoid giving offence.
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Mark allocation: 30 marks

Examination responses will be assessed on the extent to which they demonstrate the ability to:

e use metalanguage tools to describe and analyse structures, features and functions of language
in a range of contexts.

e explain and analyse linguistic features of written and spoken English in a range of registers.

¢ understand and analyse relationships between language and identities in society.

¢ identify and analyse differing attitudes to varieties of Australian English.

e draw on contemporary discussions and debate about language.

e write clearly organised responses with controlled and effective use of language appropriate to
the task.

¢ In this section, students have an opportunity to draw from a wide range of linguistic
concepts for discussion; however, it is important that students show both a breadth
and depth of knowledge of the course.

e Generalised discussion is not rewarded. Students should look to support their ideas
with specific metalanguage terms and relevant evidence.

e Itisimportant that students focus on understanding the nuances of the topic and
select and use appropriate linguistic evidence in their analysis.

e Students are required to use at least one of the provided stimulus quotes to inform
their response.

e Asalways, students should look to include recent and relevant examples of language
use. While some examples are given in the stimulus quotes, students should also be
prepared to use their own original examples to support the discussion.

e Creativity in examples is always preferable over reusing unoriginal choices.

e Students who demonstrate evidence of wider academic reading, and use this
knowledge to formulate an appropriate response to the topic, should be rewarded.

END OF SAMPLE RESPONSES
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